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ABSTRACT The purpose of this paper was to explore the impact of teacher commitment and parent involvement
on learner performance. Most teachers are traditionally restricted to their role of teaching. In recent years, the
role of the teacher has undergone a significant overhaul. Teachers are now obliged to assume new roles and tasks to
improve the quality of their teaching and learning. The results of this study suggests that the performance of a
teacher is supposed to reflect their quality teaching and learning abilities, communication skills, dedication to their
work, parental involvement, sacrifice, initiative, creativity, resourcefulness, willingness to take on responsibility
and leadership qualities. This qualitative study was conducted through thematic content analysis. Data was gathered
through observations and focus group interviews. The paper concludes with recommendations on how parents and
teachers can work together as associates in order to achieve the all-inclusive potential of the learner.

INTRODUCTION

Teaching is an intricate and challenging oc-
cupation. To preserve their vigour and enthusi-
asm for the work, teachers are required to retain
their individual obligation to the job (Day 2000).
This notion of responsibility, as an asset of per-
sonal possessions, has extensively been linked
with the professional features of a teacher. It is
commonly accepted that the role of the teacher
has deepened and teachers need to adapt to forc-
es, prospects and controls regarding what they
do and how much they should be doing within
the normal school day (Hargreaves 1994;
Schelvis et al. 2014). At atime when education is
in a continuous state of uncertainty, teachers
are expected to assimilate change into their ev-
eryday teaching and learning. Teachers must be
ready to devote private time and vitality to ex-
plain on-going progress productively into effec-
tive teaching and learning. Professional account-
ability therefore seems to be exceedingly signif-
icant for a teacher’s achievements in his or her
career as awhole.

Furthermore, teacher passion is a key aspect
that influences the teaching and learning prac-
tice. It is the emotional empathy of the unique
teacher with the school, the lessons, and the
purpose of the specific teacher to maintain
school identity and become committed to the
profession way past own subjective interest.
Teachers” commitment is thought to decrease

progressively over the course of their teaching
career (Fraser et al. 1998). At the beginning of a
teacher’s career, there is an early stage of com-
mitment to teaching associated with the choice
of professional identity, followed by a stage of
experimentation and search for new challenges.
Teachers often experience a stage of reaction,
which can lead to eventual disinterest (Huber-
man 1993; Lavigne 2014). This transition from
an enthusiastic engagement with the profes-
sion to a more distanced and limited involve-
ment reduces a teacher’s willingness to reform
his or her classroom practice, engage in whole-
school initiatives and levels of participation in
extra-curricular activities.

A decrease in commitment levels during the
course of a teaching career is also problematic
in relation to the retention of experienced teach-
ers in the classroom. The commitment of the
teacher has been acknowledged as one of the
greatest significant elements for the imminent
realisation of education practice (Huberman
1993). The commitment of the teacher is intently
associated to the teachers’ work output and their
capacity to transform and to assimilate fresh
ideas into their own work experience; truancy;
staff throughput; and having vital impact on
learners’ performance in, and outlooks to,
school (Cefai and Cavioni 2014).

Some teachers feel the demands of teaching
to be significant, requiring great personal in-
vestment because they ultimately control one’s
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life (Nias 1996). Such teachers often minimise
their commitment and obligation to the school
as a way of enduring the strain of teaching. In
certain cases, teachers opt to resign from the
profession completely (Tsui and Cheng 1999;
Castro etal. 2010).

Teacher Commitment

The notion of commitment originates from
organisational theory and behaviour. Sustained
commitment emerges when a teacher shows loy-
alty to the school even after leaving (retiring or
being transferred), because they had cultivated
continual loyalty and relationships with other
persons, hence making a personal investment
(Lezotte 1991; Crosswell and Elliott 2004). Mey-
er and Allen (1997) say that teachers sharing
continued commitment with their institution re-
main attached to the establishment even in later
years. Similarly, Lacey (1997) describes commit-
ment as the investment in a particular career, in
this case teaching, while Lortie (1975) regards
commitment as the willingness of an individual
to invest private possessions in the teaching
career. Commitment is a sense of loyalty, faith-
fulness and devotion. Meyer and Allen (1997)
see commitment as a sense of responsibility. In-
stitutional commitment affects and influences
productivity. It is imperative to note that com-
mitted workers have higher yields than less com-
mitted staff (Schelvis et al. 2014).

Firestone and Pennell (1993) identify com-
mitment to learners as a significant dimension
based on the intra- and inter-relationships.
Teachers who regard learners as individuals act
as mentors (Day 2004). Teaching requires pas-
sion and identity since it involves working with
fresh budding minds that are shaping their fu-
ture. Teacher commitment is a guide to measur-
ing school effectiveness (Yong 1999). Lezotte
(1991) identified seven unique characteristics
that become the means of higher school achieve-
ment in academic excellence, namely: clear
school mission; high expectations for success;
servant management; opportunity to learn and
time on task; safe and orderly environment; pos-
itive home-school relations; and frequent mon-
itoring of learners. Huberman (1993) perceives
the teacher commitment factor as closely con-
nected to teachers’” work performance.

Park (2005) contends that teacher commit-
ment is the determining factor in the school’s

effectiveness and improvement. There is key
connection between affective link to the profes-
sion of teaching and a teacher’s unique individ-
ual intensities of undertaking (Elliott and Cross-
well 2001; Day 2004). This relationship defies
the opinion that teacher commitment is concen-
trated solely on peripheral measurements. It
searches the bond between teacher urges, prin-
ciples and philosophies, and teacher commit-
ment in a manner that illustrates teacher commit-
ment as extremely personal method of seeing
the self and its link to education. This paper
takes the position that while teachers do articu-
late a commitment to external factors such as
learners, they also make significant links to per-
sonal passions which have clear articulations
with their ideology, values and beliefs (Crosswell
2004).

Teacher and Parental Involvement

While teachers do need the parents to be-
come involved in their children’s education,
when the parents do get involved the teachers
sometimes complain that the parents are taking
up too much of their time (Khasnabis et al. 2015).
When the parents reduce the level of their in-
volvement, the teachers again blame the par-
ents for a lack of interest in their children’s edu-
cation. Hegenbart (1980) argues that much of
the literature today views parental involvement
as a necessary component of fruitful education
programmes. There is some evidence to show
that if teachers’ expectations can be realised it
will be of great help, because the teachers and
parents will then get to know each other and
work towards attaining those expectations which
will eventually improve the learners’ success
(Zhao and Akiba 2009).

There appears to be a lack of communication
between teachers and parents, which often leads
to an unpleasant form of parental involvement.
The teachers expect the parents to participate in
a particular manner in order to enhance their
children’s performance at school, but still fail to
communicate clearly the manner in which par-
ents are supposed to help their children. This
lack of communication between teachers and
parents sometimes results in problems between
these interested parties. This problem needs to
be solved, because it hinders the necessary in-
volvement that could help learners to progress.
Teachers need to take note of the importance of
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making parents aware of what is expected of
them in order to help their children. If this prob-
lem is not addressed, the risk is that the distance
that exists between teachers and parents will
remain and will continue to have a negative im-
pact on the performance of the learners. Paren-
tal involvement has increasingly gained support
as an effective way to improve learners’ aca-
demic performance (Theodorou 2008).

Conteh and Kawashima (2008) affirm that leg-
islation has always inspired and cheered paren-
tal involvement in children’s education. In reply,
many schools have established a variety of ap-
proaches that are intended to support parents
in assisting their children’s education at home,
predominantly in learning to read and write. There
appears to be a particular way, though, in which
teachers think parents to contribute and partic-
ipate in their children’s education. Lareau (2000),
for instance, indicates in a study that the teach-
ers did not inform the parents to intervene in a
way that they, as teachers, anticipate parents to
be involved, nor did they at all times endorse
their actions. Nevertheless, they accepted and
sometimes inspired parents’ involvements at
school even when these digressed from school
policy and regulations. Lareau (2000) asserts that
the subject of parental participation in schools
comprises a haphazard involvement and all par-
ties seem to tolerate this clumsiness. The teach-
ers are not constantly pleased when the parents
are involved, especially as regards syllabus chal-
lenges; nevertheless they now and then accept
the involvement with a bit of hesitance (Daniel
2015).

Parental Involvement in Learner Performance

Parental involvement in education has been
associated with many positive outcomes for
learners. Yan and Lin (2005) suggest that learn-
ers at all grade levels do better academic work
and have more positive school attitudes, higher
aspirations and other positive behaviours if they
have parents who are aware, knowledgeable,
encouraging and involved. It has been reported
that parental involvement correlates with in-
creased emotional development and positive
behaviours (Pefia 2000). The positive behaviours
include increased ability to self-regulate behav-
iour (Anderson and Minke 2007) and lead to
higher levels of social skills (Anderson and
Minke 2007). Anderson and Minke (2007) also
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quote several researchers who agree that paren-
tal involvement is linked with other positive out-
comes such as lower dropout rates (Rumberger,
1995) and fewer retentions and special educa-
tion placements (Miedel and Reynolds 1999).

Pefia (2000) argues that schools that have
long-lasting, comprehensive parent programmes
are more effective than those without and
schools become more collaborative and caring
when they work with the parents and the com-
munity (YYan and Lin 2005). Additionally, Yan and
Lin (2005) report that some teachers gain confi-
dence in their ability to teach as a result of in-
creased parental involvement. Despite the afore-
mentioned benefits of parental involvement, it
is the impact on academic achievement that is of
paramount importance to the whole school com-
munity. Research shows that the effect of pa-
rental involvement on achievement is positively
statistically significant and stable (Nye et al.
2006). It shows that children whose parents re-
portedly read to their child at least once or twice
aweek during their first year of primary school
had markedly higher reading scores than chil-
dren whose parents read to them only once or
twice a month (Nye et al. 2006). Improvements
are noted in overall achievement of these chil-
dren (Anderson and Minke 2007).

The results in mathematics and science re-
flect a similar pattern. Olatoye and Agbatogun
(2009) report that the findings of their study on
the effects of parental involvement as a corre-
late of achievement in mathematics and science
show that parental involvement is an important
predictor of mathematics and science achieve-
ment in primary school pupils. Olatoye and Ag-
batogun (2009) also found that parental involve-
ment helped improve learner achievement in
school. In addition, Yan and Lin (2005) examined
the relationship between parental involvement
and mathematics achievement and revealed that
learners from eighth to twelfth grade also had a
statistically significant gain in mathematics
scores, regardless of race and ethnicity.

In the same way, Senechal and LeFevre (2002)
state that parent involvement in the attaining of
initial learning abilities provides the basic foun-
dation for children’s attainment of the process
of reading. Involvement of parents in their chil-
dren’s educational growth can meaningfully im-
prove their performance. The comprehension of
how various features of parental involvement
might encourage the children’s attainment of
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reading expertise is of enormous significance.
The teachers can encourage that parents read
to their children before their children begin their
schooling, since primary improvement in the
development of accessible language is projec-
tion for the attainment of reading words and their
understanding. The relation between parents’
reports of teaching and children’s early literacy
skills is consistent with a more general perspec-
tive that home experiences predict the acquisi-
tion of academic skills (Rivera 2010).

Parental involvement is a treasured constit-
uent of any learner’s education. According to
DePlanty et al. (2007), discussions between the
parent and the child, about the school help to
increase positive educational accomplishment
and to lessen challenging conduct or behav-
iour. This finding strongly suggests that paren-
tal involvement is a valuable component of any
learner’s education. DePlanty et al. (2007), state
that parents are the primary teachers of their
children and for the learners to do well in school
parents must be actively involved in their chil-
dren’s scholastic existence. Parents need to be-
come involved early, and stay involved through-
out their children’s school years. The teachers,
parents and learners need to value the impor-
tance of parent involvement in education. De-
Planty et al. (2007) further suggest that the aim
of the school and particularly teachers should
be to encourage parents to participate in school
activities. The school can realise its goal by
means of organising workshops that focus on
the benefits of parent involvement and those
parent behaviours that are most important, by
informing parents about parental involvement
and by talks with parents about involvement
during school community meetings.

Rapp (2009) suggests that parental involve-
ment is beneficial for academic achievement and
studies have pointed to parents’ inspirational
role in the education of young learners, as well
as in the need for the children’s upbringing. Rapp
(2009) warns, however, that learners who disen-
gage from their parents too early are more sus-
ceptible to negative peer pressure and tend to
underperform, while the most successful learn-
ers are able to create mutually supportive rela-
tions with their parents. As long as parent—child
relationships remain reassuring, parental influ-
ence will remain a crucial element in the child’s
development (Aikens and Barbarin 2008).

Ferrara and Ferrara (2005) add that parental
participation promotes improved attending of
school by their children, increased success rates
and a reduced class or grade failure higher par-
ent and learner satisfaction with school, fewer
discipline reports, and greater success in read-
ing and mathematics. By the same token, Dav-
enport and Bogdan (2005) highlight the fact that
parental involvement is an essential constituent
of the educational setting. They stress that learn-
er achievement and parental satisfaction require
a constant well-thought-out series of activities
involving parents at home in the realisation of
learning objectives and goals. Parental involve-
ment allows both parents and teachers to be
participants in generating new educational stan-
dards, structuring curriculum and assessments
involving the parents and the community as a
whole (Rivera 2010).

Lundeen (2005), mentions that the greatest
barrier to parental involvement is a lack of knowl-
edge of how teachers and parents can effective-
ly work and plan together. Quilliams and Beran
(2009) identify individual and family risk aspects
that may describe why some learners are in dan-
ger of educational failure. In their study, learn-
ers’ self-concept, scholastic motivation and their
parents’ involvement in education were report-
ed by both learners and teachers. They found
that learners with low parental involvement in
their education display a low sense of compe-
tency and enthusiasm towards learning and
achieve marginal scholastic success.

Obijectives of the Study

Lareau (2000) notes that teachers often sug-
gest to the children to take the book they have
been reading home for the night, so as to read it
to their parents. Teachers go to the extent of
introducing formal classroom and school pro-
grammes aimed at increased reading at home.
The schools hold meetings where teachers and
parents interact, with the aim of improving the
children’s performance. Areality check needs to
be done in order to establish how teachers want
the parents to take part in their children’s educa-
tion and how this is communicated to the par-
ents (Cheung and Pomerantz 2015).

The primary objective of this study is to
examine the impact of teacher commitment and
parental involvement on learner performance.
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RESEARCH METHODOLOGY

This study adopted a qualitative research
design, based on the experiences, perceptions
and meaning that teachers give to their commit-
ment to learner performance (Creswell 2013). In
the study, the population included 67 teachers
from three schools. Data for this study was gath-
ered by purposeful sampling from a total of 20
teachers from the three schools. All the partici-
pants were chosen purposefully as they were
employed in those schools in which the research-
er was studying. A choice of teachers from each
school was done, centred on the conditions of
experience, gender and teaching subjects. The
20 teachers who were interviewed had teaching
experience extending from nine to 27 years. The
length of focus group interviews ranged from 45
minutes to one hour each.

The accumulated data was examined and
evaluated so as to classify each teacher’s no-
tion of commitment and any aspects that influ-
enced their levels of commitment. From the anal-
ysed data, categories were identified.

The research question sought to uncover the
impact of teacher commitment and parental in-
volvement on learner performance.

FINDINGS AND DISCUSSION

Considering the recording of teacher inter-
views, the teachers’ testimonials resonated with
numerous shared views that are significant to
the study. Teachers’ focus group interviews were
supported by their behaviours, their practice and
their interactions with learners during the re-
searcher’s classroom observations. Below is a
discussion of the common themes from focus
group interviews which formed the basis of the
findings.

The Teachers’ Leadership Styles

The teachers knew that the learners are ca-
pable of doing quality work based on past expe-
riences with those learners. Many teachers gave
up their lunch time to work with learners, trying
to help them catch up with other learners, often
on a daily basis. Some teachers spoke about
how they met learners during their lunch break
and after school, to help them with missing tasks
and homework (Zygmunt and Clark 2016). As
there were no grown-ups at home to help the
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learners with their tasks, the teachers felt the
need to assist the learners. Some teachers even
suggested staying after school to help learners
where they had difficulties:

The only problem I see at this school is that
if you suggest that children stay behind after
school for extra classes they always complain
about transport, so if we keep them here their
parents would come and complain so that put
us in trouble. So if the School management can
help and talk with the parents so that they ex-
tend time and arrange with the transports to
come fetch the learner when we are done so
that those who are left behind with their work
can be able to catch up. We as teachers are
prepared to help (Teacher 16).

The teachers’ leadership style had a great
deal of influence on the learner. The teacher’s
leadership involved interpersonal influence on
the learners through a communication process
leading to the accomplishment of common ob-
jectives. The teachers therefore took decisions
that influenced the learners. The attitude of learn-
ers can be transformed by the positive influence
of the teachers’ leadership (Napolitan 2016).
Teachers who displayed good relationship with
their learners in class influenced their learners
more positively in their school performance than
teachers who were distant and arrogant. In ad-
dition, learners with high achievements and
good attitudes had values that resembled those
of their teachers (Goodwin 2010).

The Relationship between Teachers and
Learners

Teachers have the responsibility to improve
the relationship with their learners and keep it
strong. This relationship has an important pos-
itive and long-lasting implication for learners’
school career growth (Clandinin et al. 2015). To
make a strong relationship, learners need to have
good personal communication with the teacher.
Those learners who had more confidence in their
teacher, felt free to ask them for help when they
experienced difficulties with their subject con-
tent (Holley 2008). The learners were also more
trusting of the teacher and showed more en-
gagement in the subject content presented, dis-
played improved behaviour in class and ultimate-
ly got better marks. Positive teacher—learner re-
lationships drew learners into the process of
teaching and learning and promoted their desire
to learn (Shin 2014).
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Sources of low achievement at school ranged
from basic needs not being met at home, such as
not being able to afford food or not seeing the
importance of education because no one at home
has finished high school. Sometimes, learners
did not do well in school because they thought
it was acceptable not to get good marks. Learn-
ers sometimes seemed more concerned about
fitting into their social group than getting good
marks. This behaviour could be attributed to peer
pressure. This occurs when some learners would
rather sacrifice their education to be socially
accepted by their peers. Teachers sometimes
expressed concern that some learners are capa-
ble of doing good work and yet they are not
getting the work done. In this regard one teach-
er pleaded:

The school management can help in disci-
plining the learners because if you can check.
These learners get homework almost every day
and these learners are not serious about their
work (Teacher 6).

School management could assist in disci-
plining them or even inviting people to come
and motivate these learners or do it themselves
so that these learners can develop the love for
these subjects. If only they could be disciplined
enough (Teacher 11).

Teachers who produced good results were
those who exemplified good management skills,
excellent preparation and delivery of content,
great knowledge of content, enthusiasm for their
craft, and high expectations of their learners. In
these classes, the learners were focused and very
respectful to one other and to their teacher. The
learners worked very hard, participated in the
lesson, and diligently worked on their task.
Teachers knew how to invite their learners into
the lesson and keep their attention and focus
throughout the lesson. Teachers showed great
respect for their learners and learners returned
this respect. One of the teachers who participat-
ed in the interviews expounded:

...teachers should be good examples to
these children because they copy what their
teachers are doing (Teacher 8).

Committed teachers genuinely cared about
their learners’ social and school achievement and
sought ways to make connections to gain their
trust (Napolitan 2016). These teachers were well
prepared in their presentation of their lessons,
used good teaching and learning materials and
were knowledgeable when it came to their sub-

ject matter. They also made the lessons interest-
ing. For them no effort was too great to pay
attention to the learners’ needs in order to moti-
vate them to work hard and perform well at
school. Teachers spoke during focus group in-
terviews about taking personal responsibility if
a learner did not understand a concept, or if a
learner did not do well on a task.

A strong relationship between teacher and
learner is really important and is reflected in learn-
ers’ scholastic performance. If learners do not
get along with the teacher and tend to keep their
distance, their academic performance will not be
good enough due to this lack of connection,
confidence and closeness with the teacher (Ber-
ry and O’Connor 2009). Teachers who experi-
enced close relationships with learners reported
that their learners were less likely to avoid school,
appeared more self-directed, cooperative, and
interested in the learning process (Fry and De
Wit 2011; Napolitan 2016).

Parental Involvement and Community Support

Lack of parent involvement and accessibili-
ty created much frustration even for highly pas-
sionate teachers. When teachers needed to con-
tact parents with either positive or negative com-
ments about learners, they could not get in con-
tact with them (Choi et al. 2015). Teachers ex-
pressed a feeling that if parents could give them
just a little support in following through and
talking to learners about schoolwork they could
get the learners to where they should be scho-
lastically. Teachers felt that parents should also
be held accountable for taking a greater role in
the education process of their children (Dutro
and Cartun 2016).

Although most of the teachers could dem-
onstrate that they are committed to help all learn-
ers achieve academic success, they felt that
alone they could not fix all the educational prob-
lems. Parents and community have a role to play
as well. The parents of learners were often silent
and absent from the education of their children
(Guillen 2016). For things to change for the bet-
ter, parents needed to be more involved. Teach-
ers indicated that parents should not sit back
and depend on the school to take care of their
responsibility. This misconception on the part
of parents will only result in a lack of motivation
on the part of the learner. One teacher said:
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...from my point of view parents as the pri-
mary contributors to these learners’ up-bring-
ing should also play some role. For example, if
they can give little time in helping their chil-
dren with schoolwork and always encourage
them to help each other as peers (Teacher 18).

Sometimes you give them work to do at
home, the following day when you check it, it is
not done and you ask yourself what do their
parents say about their performance at school
(Teacher 4).

What these learners do when they get home
... all they do is play. It is only a few percentag-
es of those learners who their parents help them
in tackling the problems they have given them
in class (Teacher 6).

The solution can be if the SMT could encour-
age parents and the community at large to help
their children with school work (Teacher 3).

All parents must instil within their children
the value and importance of education. Learn-
ers need to be constantly reminded by their par-
ents and the community leaders that education
is the key to success. They must be reminded
that if they drop out of school they will encoun-
ter more hardships. They must be taught how to
motivate themselves to achieve whatever they
want. They must be motivated to be resilient in
spite of their poor status and background.

The community, through the school govern-
ing body, must demonstrate an interest in what
is going on at school. They must visit their chil-
dren’s classrooms and talk to the teacher about
the child’s progress. When their child is not per-
forming well at school, they must not leave the
burden only up to the teachers. They must be
active in deciding what alternatives are in the
best interest of the child. An important finding
was that when parents are involved with their
children’s education and help them with home-
work, talk to them about valuing education, chil-
dren perform significantly better in school (Told-
son 2008; Guillen 2016). This part of the educa-
tion process is sadly missing in the education of
learners.

It is partly the teacher’s responsibility, but
parents delegate that duty to the teacher alone
when the parent can have the same influence
and more upon the child’s learning. It is when
parents make this destructive blunder that their
children are labelled as slow learners, are as-
signed to special schools, are placed in behav-
iour disorder classes or become criminals. Par-
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ents can safeguard against these things by stay-
ing involved in their child’s education process
from pre-school until they finish (Rimm-Kauf-
man and Sawyer 2004; Cochran-Smith and Villegas
2016).

Parents must talk to their children about the
importance of school and give them plenty of
feedback. They must check their child’s home-
work and make sure tasks are completed and are
turned in regularly. They must have hopes and
aspirations for their children (Leak 2003). They
must epitomise the importance of school and
education by being visible at school. The par-
ents must aspire for a better education and life
for their children than they had. Parents must
also help their children get past the difficulties
of peer pressure which tends to hold many ca-
pable and clever young learners back from
achieving their best at school. Parents must safe-
guard their children from teenage pregnancy,
gangs and drugs, which can upset the best edu-
cational ambitions and thoughts (Guillen 2016;
Christenson and Peterson 2010).

Committed teachers go the extra mile in help-
ing to educate all learners, especially learners
who lack support at home. However, the influ-
ence of a parent in the education process of a
child has far more substantial and intense impli-
cations (Christenson and Peterson 2010). It is
said that a child’s first teacher is the parent.
Unfortunately, among parents of low socio-eco-
nomic status, being a teacher stops when the
child enters school. Their thinking is that it is
now the teacher’s responsibility to educate their
child. Parents must take a more active role in
their children’s education (Barajas-Lopez and
Ishimaru 2016). One frustration the teachers in
this study expressed was the inability to reach
and communicate with parents of their learners.

From the foregoing discussion, it can be con-
cluded that no matter how effective and capable
the teacher, no one can motivate a learner to
achieve good marks at school like the child’s
parent. We usually say that the child’s parents
are their major teachers. This means that the
child’s teaching and learning should not be end-
ed by the parents just because the child is now
attending school. Instead, home education
should intensify and enhance the efforts of the
teachers at school.

Teachers’ sense of devotion can potentially
influence both the kind of environment that they
create as well as the various instructional prac-
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tices introduced in the classroom. (Bandura
1997). Furthermore, teachers with a high sense
of commitment to what they doing are confident
that even the most difficult learners can be
reached if they exert extra effort. Teachers with
low dedication, on the other hand, feel a sense
of helplessness when it comes to dealing with
difficult and unmotivated learners. The litera-
ture widely documents the pervasive influence
of being committed and corroborates social cog-
nitive theory that places these beliefs at the root
of human agency (Bandura 2001). Teachers’
sense of dedication is positively related to im-
proved learner performance (Scharlach 2008).

The importance of a collaborative engage-
ment between parents and teachers in order to
enhance learning in the classroom is so great
that the two parties seem inseparable. In this
study, the teachers indicated that they needed
the assistance of the parents for the learners to
do well. On the other hand, the parents were
also keen to lend a helping hand, since it is the
future of their children which is at stake. The
challenge that emerges from this situation is that,
more often, there is a breakdown in communica-
tion. The teachers and parents blame each oth-
er, especially when the learners do not perform
well at the end of a year. The teachers say the
parents did not do anything to help their chil-
dren with their schoolwork, while the parents
insist that the teachers failed to do their work. It
is of utmost importance to stop the blame game
and instead to seek ways in which both groups
can help the learners to do well in the classroom.

The teachers need to inform the parents how
they expect the parents to play their role in help-
ing their children with their schoolwork. Inform-
ing parents about their roles and how they may
play them is very important, because then the
parents will be able to meet the teachers’ expecta-
tions, whereby teaching and learning will be fa-
cilitated. The ultimate beneficiaries will be the
learners, because they will receive an education
that is well coordinated by both the teachers and
the parents. The collaboration between teachers
and the parents will be guided because the kind
of parental involvement will be an informed one.
The engagement between teachers and parents
will yield good results, because in the process
they will help each other to find strategies that
will assist the learners in the classroom.

School management is considered to be high-
ly significant in influencing teachers’ levels of
commitment and engagement (Day 2000). School
leaders are considered to be the interpreters and

connectors between the school’s goals and pri-
orities and specific teacher practice. The school
leaders are of crucial importance in establishing
and maintaining connections between the new
educational ideas and teachers’ existing passions.

CONCLUSION

This paper indicates that teachers with high
levels of commitment work harder demonstrate
stronger affiliation to their schools and show
more desire to carry out the goals of teaching
than teachers with low levels of commitment.
More importantly, this paper postulates that
learners of highly committed teachers are more
likely to learn material and develop a positive
attitude to school. The level of teachers’ com-
mitment is considered to be a key factor in the
success of educational improvement, as it heavi-
ly influences teachers’ willingness to engage in
supportive, thoughtful and crucial practice.

RECOMMENDATIONS

The findings of this paper are particularly sig-
nificant for school leaders, as they engage teach-
ers in school initiatives and teachers themselves
as they struggle to find a balance between the
personal and the professional aspects. The find-
ings indicate that there is a need to seek out ways
of improving the collaborative climate of the
schools as well as teachers’ professional commit-
ment in order to produce quality education.

Lastly, it emerged in this paper that teacher
factors and parental involvement play a marked
role in determining the performance of the learn-
ers. This elicits concern from policy-makers,
school managers and teachers themselves about
the kind of teachers to recruit, employ, support
and retain. It therefore recommended that school
management should ensure a collegial working
atmosphere to motivate good working relations
between the parents and the teachers. Further-
more, teachers should undertake rigorous train-
ing in order to gain a variety of skills, especially
at the relationship level. This paper recommends
that teachers who exhibit attractive qualities are
worth investing in by the school management.
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